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ABSTRACT:

Thisarticledealswithanonlinecourseofferedbythe UniversityofNavarrainthe GermanDepartmentin
Spainwhichisbasedonthereadingprocessofaliteraryworkandtheintegrationofvariousothersourcesof
information, and on employing electronic tools such as the discussion forum, the diary and the
Internet. The concept is developed using a literary
didactic methodology that takes productive, learner centred literary communication
as fundamental. Other important objectives are: to enhance the learner's autonomy
with activities centred on their productivity before, during and after the reading;
to improve their reading and writing skills with different kinds of reading materials;
to extend their general cultural knowledge in relation to literature, other media,
history, and therefore to use the Internet as a source in order to research topics
related to the author, his work, place and time presented in the novel.
The use of electronic tools not only ensures the instrumental advantages of
independence of time and place, but more importantly, is to be seen in a new literary
didactic approach in reference to the context, the intertextuality and

contextuality of a text which characterizes hypertextuality and hypermediality.
In this sense, the wuse of a learning platform in its convergence of
production, literary communication, contextuality and hypermediality constitute

the fundamental aspects of their net -character as an open dynamic system. The use of
Internet in this context is to be seen in its pedagogical contribution to  more
sophisticated projects and as an integral part of teaching literature  electronically.
All these structural elements constitute in the theory of literature the basis of a
more complex aesthetic of the new media in relation to literacy and the inherent
potential of creating experiences which are no longer bound only to a book as a medium.

Key words: learning platform, literature, electronic tools, learner centred procedures

RESUMEN:

El articulo presenta un curso online ofrecido por la Universidad de Navarra en el departamento de
aleman cuyo contenido es la lectura de una obra literaria integrando otras fuentes de informaciény
utilizando las herramientas electrénicas del foro, del diario e Internet. El concepto esta desarrollado
segununametodologiadidacticadelaliteraturaqueconsiderafundamentalunarecepciénproductiva
y la comunicacién literaria centrada en el alumno. Otros objetivos importantes son: fomentar la
autonomiadelalumno conactividades centradas en suproductividad antes, durantey despuésdela
lectura;elmejoramientodelasdestrezasdelecturayescrituraabasedediferentesmaterialesdelectura;
extenderlos conocimientos culturales generalesenrelacidn conlaliteratura, otros medios e historia
utilizando Internet como fuente parainvestigar temas relacionados con el autor, suobra, el lugary el
tiempopresentadosenlanovela.Elempleodelasherramientaselectronicasnosolamenteaseguralas
ventajascomoindependenciadeltiempoydellugarsinoque,comoaspectomasimportante,seaplica
principalmenteunnuevoacercamientodidacticoalaliteraturaconrespectoalcontexto, laintertextualidad
y contextualidad del texto cuyas caracteristicas se ven en la hipertextualidad e hipermedialidad. En
estesentidoelempleodelaplataformaconstituyeensuutilidadparalaproductividad, comunicacién
literaria, contextualidad e hipermedialidad una parte esencial como un sistema abierto y dindmico.
Eluso de Internet en este contexto es visto como una contribucion pedagdgica para proyectos mas
sofisticadosyunaparteintegraldeensenarliteraturadeformaelectrénica. Estoselementosestructurales
forman asimismo parte de lateoria de laliteraturaylabase de una estéticamas complejaenrelacion
conlaliteralidadinherentealasnuevastecnologiasysupotencialdehacerexperienciasqueyanoestan
ligadas solamente al libro como Gnico medio.

Palabras clave: plataforma de aprendizaje, literatura, herramientas electrénicas, procedimientos
centrados en el alumno
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Introduction

Today, virtual learning communities are acommonway to bring together people separated by space
throughcomputersandthenet.Theinterchangeofinformationwithinthesecommunitiesconstitutesa
basicelementaswellastheparticipants’'ideasandexperiences. Theinteractioniscarriedoutthanksto
machines, butpersonsdonotcommunicatewithmachines; onthe contrary, theyusethemasameans
of communicationwith other personsthroughoutthe world. Inthe digital era, communicationcanbe
establishedbyusingtoolssuchasmail, chat, videoconference, weblogs, etc., dependingonwhether
thecommunicationissupposedtobesynchronousorasynchronous. Theprimaryfunctionsaresharing
andinterchangingexperiencesandresources, creating collaborative processeswith the objective of
generatingmaterials, documents, projects, andtolearningthroughaplatforminacommunitywhere
allparticipantscancontributewiththeirknowledgeandvisionofthe problems. Thechallenge ofthese
learning communities lie in solving or analysing problems, searching for solutions, and constructing
knowledge by bringing together different outcomes.

But what about literary subjects in which reading and writing constitue the principle contents, how
cantheseskillsbe enhancedinvirtual platforms? Literacy practicesindoubtedlyhave changedinthat
the locations of production and participation have been transformed through digital devices. The
interaction of different spaces with students’ practices and toolsis animportant aspect showing the
changing literacies and difference between multimodal, flexible practices and static approaches to
readingandwritingwhich arestillassociatedwithtraditionalacademicwriting courses. Incontrast, to
movethereadingandwritingpracticestowardelectronicallycreatedandconnectedtextsmightallow
bridgestoformbetweenstudents’interestandexpertiseandthe developmentofacademicskills. The
Internetoffersimmenseaccesstodifferenttextsandotherresourcesenrichingaliterature course. So,
howcanwetreatliterarytextsusingelectronictools?Notlessimportantweconsidersomepedagogical
principlesin the didactics of literature such as learner autonomy, the paradigm of problem solution,
workonprojectsandproceduresorientedtolearneractivity, allofwhicharerelatedwith constructivist
learning theory and the construction of knowledge.

Inthissense, DavidH.Jonassen (1996, 3)arguesthatstudentscannotusethesetoolswithoutthinking
deeplyaboutthe contentthattheyarelearning, andthetoolsinthe sense of ‘'mindtools’ willfacilitate
thelearning process. This means also that cognitive tools and learning environments that have been
adaptedordevelopedtofunctionasintellectualpartnerswiththelearnerengageandfacilitatecritical
thinking and higher order learning.

Cognitivetoolsaregeneralizablecomputertoolsthatareintendedtoengageandfacilitate cognitive processing--
hencecognitivetools.Cognitivetoolsarebothmentalandcomputationaldevicesthatsupport,guide,andextend
thethinkingprocessesoftheirusers. Theyareknowledge constructionandfacilitationtoolsthatcanbeappliedto
a variety of subject matter domains.

In this sense, the example of the reading and writing course tries to show how an open learning
environmentlikeaplatformisusedtoactivatelearnercentredproceduresthroughdifferentinteraction
activities in order to help enhance basic skills like critical reading and writing emphasizing a close
relationship between pedagogical and tecnological innovation and teaching literature which will
overcome a traditional form of lecturing - in many cases still the only way to teach literature as an
encyclopedic school subject.

Incontrast,inthepresentedprocedureliteratureisseeninitsformativefunction:literaturecancontribute
a great deal to develop critical skills and as the way to perceive, to get to know and to interpret the
surrounding world in a more conscious way, to amplify one’s own horizon of experiences through a
literaryworkbylearningthatliteraturehassomethingincommonwithlifeandpeoplelivingindifferent

4 -xx
© Coordinacién de Publicaciones Digitales. DGSCA-UNAM
Se autoriza la reproduccion total o parcial de este articulo, siempre y cuando se cite la fuente completa y su direccion electrénica.



Revista Digital Universitaria

10 de febrero 2008 - Volumen 9 Numero 2 « ISSN: 1067-6079

culturalcontexts. Therefore,behindthislearnercentredprocedure ofusingaplatformthereisacultural
approach of using literature for the objective bringing the learnerinto contact with universal values,
culturesandotherideologiesthantheirownandthose ofthepresenttime.Forthisconceptofalearner
activatingprocedurethismeansabovealltoapplydidacticknow-how:analysingtextsthroughproblem
solving and showing that there are possible different ways of reading and interpreting, skills which
mightbe useful aswellin other areasin life. We can state firmly that this way of viewing literature in its
pedagogicalcontextaimsatnewgoalsinteachingliteraturesuchastodevelopandresearchinnovative
teachingandlearning methods, the creation and critical analysis of teaching andlearning media, the
integration and critical reflection about the use of new tools in the frame of a global media didactic
concept in order to satisfy the changing sociocultural conditions.

Enlaces relacionados:

La didactica de la literatura en la era de la medializacién, en Espéculo n° 36.

La ensefianza de la Literatura y las Nuevas Tecnologias de la Informacién, en Especulo n°® 21.
Guia de Letras: Recursos en Internet para promocion de la lectura y la literatura, ensefianza de la literatura

Methodology and objectives

Howdoweensurethatourstudentsdeveloptobemoreactive, participatingand productive personsnotonlyin
classbutalsoinlife?Basedonconstructivistprinciplesofhigherthinkingprocessessuchasinterpreting,analysing
ortransforming information, our course should be enhanced by giving the opportunity to search for answers,
questions or for solving problems. This means above all reflective thinking about certain problems, to rouse
curiousityinordertoresearchnewquestionsandatthesametimetolearntoreflectaboutone own’sthinking.In
particular, the intellectual skill of reflection is known as in-depth knowledge.

The secondimportantaspectrefersto the way of learningwhichis notanisolated act buttakes place in asocial
context. Bysolvingaproblemtogetherlearnershave to help each other, organize themselvesandinterchange
opinionsandoutcomes.Inthistypeofdidacticarrangementcollaborativelearningcirclesarethedominatingform
withthe objectiveofelaboratingaproduct.Byworkingtogether, learnershavetocollectinformation, transform
itandproduceaproduct.Electronicaltoolscanbeveryhelpfulinthese processesbecause centralactivitiessuch
assearchingforinformation andtransformatingit, to communicate and cooperate through a platform and the
Internet, the discussionforum and adiary offertools which are very useful to develop bettercritical reading and
writingcapacity. Inthissense, thebasiclearningobjectivesareaimedatdevelopingactivitiesbefore, duringand
afterreading to generate a deeper personal relation with the text and the subject. As all activities are done by
students in written form through the electronical tools, the learning progress is also more visible.

Thereadingcourseofferedthroughalearningplatformisbasedprincipallyontheproductivereceptionofaliterary
text. The reading of the novel is complemented by activities using electronic tools and giving the possibility to
integrateothersourcesofinformationanddidacticproceduressuchasproblemsolvinginordertoleadthelearner
togreater participation and productive activity with the following general objetvies: toread aliteraryworkiniits
originallanguagebeingabletorecognizethemaintopicsandideasinthetextandtodeveloppersonalreflection
aboutthem, to use the written language in order to improve the writing skills by working on small projects and
using the forum for communication between the participants, to develop greater intercultural competency by
using the text not only for an encounter with the language but also with the culture, history, the ethical values,
problems and topics which constitute the core of the narrative.

This approach is primarly thought to amplify the learners’ knowledge about society, in the past as well as the
present time, by updating the content and giving the learner the opportunity to discover his own vision on
present-daysocietyandculture. Thismeanscreatingintercultural connectionsbetweendifferentworlds, times
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and experiences, those of the main figures of the book aswell as the learners’ ones. Thisintercultural approach
thereforetakesintoaccountthereadingofthenovelaswellastheuseofthelnternetasthemainsourceforrecent
material which can be connected with the presentand past of the place of the action, aswell as giving access to
othertopicsofinterest:contemporaryliterature, writersandothersupplementarymaterialabouttheauthorand
histime.Followingtheconstructivisticapproachotherobjectivesarealsoconsideredveryimportant:todevelopa
criticalscientificspiritbyanalysing culturaltopics, andtosensitize studentsforamorereflexive andparticipative
learning with productive and collaborative activities.

The methodology applied in this course is intended to involve the student in a more active way of working by
integrating the following tasks and tools: the forum, the reading diary and the Internet: The participants must
read the corresponding chapters of the book asindicated in the reading plan. They are expected to showin a
reflexive way in their reading diaries the key concepts, main ideas and important aspects as these topics also
constituethebasisforthe discussionintheforum.Eachoneistherefore expectedtobe adequatelyfamiliarwith
the corresponding readings and other information gained from the Internet.

Moreover,thereadingofthenoveliscomplementedwithsmall-scaleresearchtasksinordertodeepenthetopics
discussed. Theseactivitiesalsohavetheobjectiveofinvolvingthestudentinamoreproductiveworkandimproving
theircapacity of expressioninwriting. The writtenresultsare publishedinadocumentinthe platforminorderto
makepossibleaninterchangeofthedifferentoutcomes. Thecourseisorganisedinthefollowingway:Eachweek
studentsreceive aworksheetwiththetasksassignedforthewholeweekincludingreadingandwritingactivities
aswellastopicstobediscussedintheforum.Theteacherrevisitsthediaryandforumweeklycommenting,adding
new points and moderating the forum, collecting all results from the diaries and publishing them after they
are corrected in adocument which gives the students the opportunity to read also the answers from the other
participants and thereby making possible a greater interchange of ideas and different results.

Enlaces relacionados:

El aprendizaje intercultural a través de la literatura, Espéculo n° 32.
Escribirparapublicar:Lasfuncionespedagégicasdelempleodemedioselectrénicosenlosprocesosde
escritura, Monogréafico de Quaderns Digitals

Readingonline: portal conunamplioindice de articulos relacionados con el tema de la literacidad: http:/www.
readingonline.org/

Guia de Letras: Recursos en Internet para promocién de la lectura y la literatura, ensefianza de la literatura,
http://www.educared.org.ar/guiadeletras/archivos/ensenanza de la_literatura/index.htm

The forum of discussion

Theforumisthetoolwhichisusedfortheinterchangeofopinions,impressions,doubtsandcommentariesabout
thereadingsandtherelatedtopics. The participationinthe forum consitutes the communicative partbetween
theparticipants. Thecommentariesarethereforeoftenpersonalandinformal,havingtheaimtogetintouchwith
eachotherdespitethedistancewhichseparatestheparticipants. Thekindofcontributions, thetone, thelength,
thepersonalreflection, theregularityare very decisiveinthis partasthisisthe onlywaytogettoknowthe others,
andsothesuccessofthecoursedependstoagreatextentoftherelationswhichcomeupinthisspace. Therefore,
constant participation is demanded in order to assure an active interchange of debates and opinions which
contributeinanimportantwaytothe constructivistc character ofthe course. The participants mustreadintime
the corresponding chapters before each newsessioninthe forumshowingthattheyare able toadd something
constructive about the book or other topics proposed in the forum. Both reading and writing in this space are
closelyrelated asthe participantsreply onthe others ormake comments onwhattheyhavereadinthe different
posts.Nethertheless, thewaythattheteachermoderatesthediscussion, proposinginterestingtopics,showing
humourandcontributingalsowithpersonalcommentsisdecisivetoachieveaninformalatmosphereandaswell
as to ensure high-quality contributions in the forum.
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The contact through the forum serves primarly to get to know each other giving a space for a more personal
implication with the topic and giving the opportunity to connect personal experiences with research and
interculturalinterchange of customs, values, views. Theweekly debateswillimplicate thelearnerintopicswhich
arerelated both, tothe authorand his novel butalso to real life, present problems or other topics which should
be interesting for the student bearing in mind his habitual interests, the age and cultural background. So, the
questions proposed in the forum are carefully to the content of the novel and culture aiming out to provoke a
closerconnectionbetweenthenovelandthestudents’ personalexperiencesormemorieswhichthenalsoserve
asastartingpointforthefollowingreadingactivities. Theforumservesthereforeasaconstantemotional contact
duringthecoursebetweentheteacherandallparticipantstosharegoodorbadmemoriesbyreferringforexample
to previous reading experiences, espacially in second language learning, comparing them and establishing a
confidentialgroundfordialogue. Withoutany doubt, the forum offersaspace forcommunicationand dialogue
whichpossiblyinalotofcasesdoesnotariseinatraditional class, duetosuchreasonsasthesize,age orthelackof
confidencetoexpressfeelingsaboutreadings,fearofspeakinginclassandexpressingoneselfcorrectlycomplex
ideas about the content as well asshortage of time in traditional classes. In contrast, the forum is always open,
onecanreadthedifferentcommentscarefully, takethenecessarytimetoreflectaboutthembeforeansweringor
addinganewone.So,sometimesthepossibilityofwritingmakesiteasiertoexpressoneselfandtobemoreopen
than in the presence of other persons.

Enlaces relacionados.

LaGrandeur,Kevin, UsingElectronicDiscussionto TeachLiteraryAnalysis, http://users.ox.ac.uk/~ ctitext2/publish/
comtxt/ct12/lagrand.html
WolseyDeVereT., LiteratureDiscussionin Cyberspace: YoungAdolescentsUsing ThreadedDiscussion Groupsto
Talk About Books,

http://www.readingonline.org/articles/art_index.asp?HREF=/articles/wolsey/
Akers, R., Web discussion Forumsin Teaching en Learning, http://horizon.unc.edu/projects/monograph/CD/
Technological Tools/Akers.asp

MatthewsWoodlief,A., ACommunityofLearners: TeachingLiterature Electronically, http//www.vcu.edu/engweb/

webchap.htm

The reading diary

Thisspaceservesforthewritingofallthetaskswhichthestudentsreceiveweekly: commentsonthechaptersfrom
the novel, research work, butalso reflections about their own progress during the course or possible problems
withthereadingcomprehension.Studentsarealsoencouragedtoincludetheiropinionandcommentsaboutthe
coursein general and all aspects with reference to the corresponding task so that they get used to being more
reflexivewiththeirworkandlearntoself-evaluatethemselves.Inthissense, thediaryisaspacetoreflectpersonal
workontheactivitiesandthereadingofthebook,andalsotoexpressthepersonalopinion,feelings, problemsor
otherideasrelatedtothereading. Aworkingsheetwithquestionsaboutthecorrespondingchapterwhichisgiven
weeklyservesasaguideandstudentshavetowritefirstofallabriefsummery ofthe chapterreferingtothe most
important aspects: who, where, what, why, who, etc.

Insecondplace, theyhavetorelatethechapterorthemostimportantaspectstotheirownopinionbysayingwhy
theylikeditornot, givinganinterpretationofwhattheauthorprobablywantedtosay, referringtootherreadings,
movies or other books that fit the topic.

Inthethirdplace, the diary hastoshowsomekind of personalreflection aboutthe progressmadeinthereading
skill, the communication in the forum and the writing by asking themselves: what have | learned or improved,
where do | have stillsome difficulties, how did I manage the task, what did | learn by that, what did | do well, why
did | choose this topic, what will | improve during the process of reading and writing, how do | feel about my
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capacities, whatdid | learn that | did not know before (for example about German literature, culture and other
topics), what was most difficult about the book and why, what would | do in order to improve my reading and
writing skills, what other objectives do | have for the future as reader and writer?

Thesethreeguidelinesfortheworkwiththediary,theinterpretativesummeryofthechapter,thepersonalreflection
andtheself-reflexive commentsaboutthe processallowtheteachertoobserve duringthe coursehowmuchthe
studenthas contributed with his constant participation and productive work to the objectives of the course by
communicating and showing his process of work, the results and thinking. The content and quality of the diary
canbeevaluatedbytakingintoaccountthe proportionintherealisation ofthese threeinterconnectedparts. As
forthe methodology, the diary constitutesthe principal basisfor the evaluation of the personalinterpretations,
otherreadings or the research to be done with the Internet. Students have to write at least once a week in the
diaryexpressingtheirreflectionsand answerswithrespecttothereadingbyincludingcommentaries, opinions
orpossiblecritique. Withoutdoubt, thetool ofthe diary serves primarlytoenhance thereadingcomprehension
inthatwaythatthestudentguidedbytheteacher'squestionslearnstoread morereflexively, to take noteswhile
heisreading andthe diary offers him a space to explain in written form his difficulties with the reading, the new
experiences he experiments and his feelings about the reading.

Fromthepointofviewoftheconstructionofknowledgewecanstatethatthediaryaccomplishesdifferentfunctions:
aproductive reception as a result of an analysis of the text and reflection about the process of reading with the
aimofincreasingthereceptioncompentencyhelpingtodeveloprealliterarycommunication. Thediarytherefore
enhancesthereadingcompetencybygivingthe opportunitytoexpressone’sownreadingprocessbyreflecting
continously about aspects which might motivate, irritate or make the comprehension difficult. In reference to
the reading pedagogy we must state therefore animportant evolution towards reader centred procedures by
including metacognitive factors which guide and influence in an important part the reading process. By using
thediaryfortheexpressionoftheirreadingexperiencesstudentsrealizebetterwhatphasesthereadingprocess
consistsof,andare more consciousabouttheirreadingrolewhichisfundamentalinacreative activitywhere the
construction of coherencesand connectionswith the personalworldandthe situation of eachindividual reader
playsadecisiverole.Thecollecteddiariesduringthecoursedocumentverywellthepossibilityoftransmittingthe
studentstheimportance ofanindividual, self-regulated andreflexivelearning, thereforeinmanyaspectsmuch
morecompleteincomparisonwiththepreviouscoursesbasedonmoretraditionaland,insomeway,morepassive
procedures. Thecontinousdocumentationofthereadingprocessalsoshowsthatstudentsgetusedtoreflecting
and evaluating themselves continuously in their progress. The electronic diary moreover permits very quick
answersandcorrectionsfromtheteacherwhichcanbevaluedverypositivelyrespectingpossible corrections of
theinterpretationsaswellasthechancetomotivateorencouragethestudentduringthecourseifnecessary.Due
tothesedifferentaspectsandpedagogicalreasons, thewritingofadiarycanbevaluedverypositivelyinthewhole
coursestructureinitsfunctiontopersonalizeandstrengthenthe contactbetweenstudentandteacheraswellas
the reading material.

Ontheotherhand, the experience also has shown thatthe demonstration and visualization of one own’'s way of
learningisoneofthemostdifficultpartsinthewholeprocess. Thereasonsforpossiblerejectionsofbeingreflexive
aboutoneown’slearningstylesurelygobacktothenovelty ofthe proceduretowhichstudentsare notused. We
canobservethatthefactofbeingreflexive andhavingtoexternalize aninternal processsuchasthereadingand
learningoneforsomestudentsfrequentlyseemstobeanaddedeffortwhosebenefitstheydonotwanttoseeat
thebeginning. Toovercomethesepossiblerejectionsitisveryhelpfultogiveapositiveexampleofpreviousdiaries
and explain the advantages. Without doubt, itis very important to explain very clearly the methodology used
inthe course and the function of the different meta-reflexive techniques which will help them to become more
conscious of the processes thatthey are performing by makingitvery clearthatthe main purpose of the diaryis
notonlytouseitforwritingasummaryandansweringthe proposedquestionsbutthatthemeta-reflectionsabout
the way they get to the final aim are also very crucial.
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Inthissense,guidingquestionsarerequiredwhichdirectstudents’attentiontowardsthetextbutalsototheirown
perception,forexample:bycommentingonthetextinapersonalway,bystatingagreementordisagreementwith
the message of the text, showinga personal reactiontowardsthe story, explainingthe reading strategies used,
describingthepersonalityoftheprincipalfiguresandrelatingthetexttotheirownexperiencesandpersonallife,
explainingwhytheylikedordisliked the text,commentingontheauthor'swritingstyle, expressingthereactions
towards a certain action of a figure or describing an image which has been created by the text in their mind.

Enlaces relacionados:
Just read now, http://www.justreadnow.com/strategies/response.htm

Reading Journals,
http://www9.georgetown.edu/faculty/bassr/heath/syllabuild/courses/pedagogy.html

The Internet

Thecoursefinisheswithasmallfinalprojectrelatedtothe contentofthe courseandfinallypublishedonthecourse
web-page. Thecourse-webpageincludesinterestinglinksabouttheauthor,othermaterialrelatedtothebookas
wellasvideo oraudio material. The main objectiveisto offeraspace whichis dedicatedtoliterature and culture
relatedtothecountryaswellasthetopicswecommentonduringthecourse.Furthermore, itoffersanopportunity
tobeintouchwiththelanguage byreadingorlisteningto othersourcesasthereisnooralcommunicationinthe
course.Differenttypesoftextsareselectedinordertopractisethereadingskills. Thepagealsoshowsthewritten
courseresultsasallwrittenworkispublishedservingasconcreteexamplesfornewstudentsandalsoasagrowing
archiveoftheoutcomesthroughoutthecourses(textsabouttheauthor,articles, interpretations, presentationsof
books,commentsonthe paragraphsthatthestudentslikedmost, etc.). The pagethereforehasaspecialvalueas
reading course material in order to motivate for future projects as well as a demonstration of the work done by
students.

Thelnternetservesmoreoverasthemostimportantsourceofresearchmaterialrelatedtothecourse, forexample,
aboutreadinghabits, literarywriting, theauthor'slife, famousliteraryfigures, Germanchildren'sliterature, related
movies, thehistoryoftheactioninthenovel,contemporaryauthors, etc. Apartfromthenovel, thestudentsreceive
weekly a work-sheet with small research tasks with the aim of using the Internet as a source of information, to
collectinformationandtowritebriefreportswhichafterbeingcorrectedalsoarepublishedinthespace provided
for documents so that all participants can learn from each other and get to know the different written results.
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Conclusions

Making a brief didactical evaluation of the course outline | would like to point out its orientation towards
constructivistic principles of learning as well as the reader oriented pedagogy or aesthetic knowledge. These
procedures will enhance the student’s autonomy with activities centred on the reader and his aesthetic
perceptionwihtoutleaving outaprofoundreading ofthe novel. Inthissense, throughoutthe course strategies
ofmetacognitionandself-reflectionareappliedcontinuouslyduringthe processofpersonalappropriationofthe
literaryworkinordertosensitizethelearnerforamore consciousprocessoftheimportanceofhisself-observation
andtechniquesofself-correction. These processesare carried outbythe constanttutoring by the teacherwho,
throughthe continuouscontactofthediaryandforum,isabletoguideandcorrectthestudentinhisreadingand
writingprogress. Therefore,themethodologyandthetoolsusedintheonlinecourseallowustoputintopractice
real personalized learning and learner centred procedures.

Moreover,themethodologyappliedinthiscourseisorientedtowardthemostimportantpointsofthe European
HigherEducationSpaceconstructionprocess,amovementwhichwill putforwardareformationandrenovation
ofthesuperioreducationtryingtoincorporatenewactivemethodologieswhichareabletoenhancethestudent’s
involvementin his learning process. The student’s principal role is based on his workload which is to be carried
outthroughoutthe courseinordertoreachthe outlined objetives. Therefore, the distribution of time (reading,
complementaryactivities, participation, writing)takeintoconsiderationthelearner'sworkload. These objectives
andthepossibilityofputtingthemintopracticeallowustomakethemostimportantchangesinamethodological
approachwhichhaschangedfromatraditional presencialreadingcoursetoanonlineonemodifyingthissubjectin
suchawaythatstudentsnotonlyreceiveknowledgeandcontentbutalsomustadoptnewattitudestowardstheir
learningprogress. Theadaptationofmethodsandtheevaluationinthiscoursefollowinthissensethe objectives
proposedbytheEuropeanHigherEducationSpaceandalsocorrespondstolearnercentrededucationinsteadof
ateacher centred approachwhichisstillvery commonin highereducation. The studentis therefore required to
be able toworkwith differenttypes of resources, to knowhowto manage information overloadand organizeit,
presenttheresultsin asummarized version, process the information, use the information efficiently in orderto
solve the problem and know how to present it to others.

We canstate firmly thatparticipantsinan online course are undoubtedly more challenged as they have toknow
how to manage some basic learning skills such as organizing themselves and collaborating with others for a
common objective. Moreover, there are other aspects needed such as curiousity, compromise, to like working
together with others, to experience new ways of learning, and to feel part of a community.

Notlessimportantinthewholeprocessisthefunctionoftheteacher—moderator. Therearesomebasicfunctions
which arerequired: to help with technical problems, and solve organizational aswell as pedagogical issues. We
mightgivefurtherthefollowingrecommendations:Ifpossibleaninitialgatheringisusefulinordertoexplainthe
system, the course organization, to build up confidence and tointroduce the platform. Secondly, the success of
the courseisdeterminedbythesuccessfulintegrationofall participantssearchingforacohesionofthe group by
tryingto develop asystematicway of workingand collaborating. Thirdly, the moderatorhastotrytoencourage
all participantsto contribute to the discussions which requires himto know very well the different personalities,
interestsandeachindividuallearningstyle.Havinginmindthe objective ofconstructionofknowledgebylearning
fromeachotherandbysolvingproblemsitisessentialto give participantsfeed-backeventhoughoneshouldtry
progressivelytoreducethemoderator'sactiveroleatthebeginningandlettheinterventionsofthe participants
increase in order that they adopt a more active role. So without doubt, apart from a collaborative model there
isalsoneeded, toagreatextent, adirective one. Besides, themoderatorhastolearnto develop twootherbasic
skills: to know how to use the participants’ ideas and to know how to ask good questions. In the first case the
moderatorhastoknowhowtosummarize the essentialideas expressed by the participants, sometimesadding
newaspectsorraisinganimportantideaexpressedbyastudent, makingsomeconcreteapplication,exemplifying
theseideasorestablishingacomparisonbetweentheexposedideas. Thismannerofproceedingoftenreawakens
the participation and contributions of new postings, and students welcome seeing thatthey also can generate
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significantknowledgewiththeirarguments. Thiswayofactingisoftencalledcreatinga’positiveinterdependency’
betweenthemembersinordertogeneratedebates, facilitatetheinterchangeofinformationandsocialconstruction
ofknowledge.Therefore,itsuseinonlineteachingisconsideredahighlysignificantstrategyifwealsobearinmind
the presentdemands and capacities required of present and future students. In this sense, we might state that
collaborativelyorientedonlinelearningpreparesstudentstoassumeandtofulfilsuchcompromisesastobemore
tolerantbyacceptingdifferentpointsofview, toseecultural differences, toexposetheirideasbutalsotolearnto
receive critisim from others.

Iftheseproceduresmanagetoworkinthedescribedprocess,twoofthegeneratedvaluesinavirtualcommunityare
sharedknowledgeandsocialization.Inthissense, thereareseveralbasicaspectswhichtheteacher—coordinator
-moderatorshould be able to develop among the participants: the involvement and constant participation of
all participants in the constructing process, the increase of their autonomy, the mutual interdependency and
own responsibility of each learner with respect to his or her own learning process as well as basic principles of
collaborative learning.

Using a platform in the exposed way can be also described with the terms of ‘learning world’ and ‘learning
environment’. Studentsimmerge in anew world where they can move, find structures but also follow their own
paths,wheretheyfindstimulationswhichcreate questionsandhelpthemtofindanswers, todiscovernewthings
andenlargeorreorganizetheirexistentnetworkinthehead. Thereby, theplatformisnotsomuchusedtotransmit
knowledgebuttoconstructnewknowledgebysearchingforanswersforthe giventasks. The providedactivities
help the user to engage emotionally and personally with the topics and challenge each individual participant.
Authenticencounterswithdifferenttopicsare offeredinstead oflecturing. Therefore, the course methodology
allows dealing individually with a topic making possible a real personal comprehension. In this sense, the main
aimistoprovidethelearnerauthenticandsituated worlds of experimentation which help himto construct new
knowledge by activating him as much as possible. The applied tools can be considered in this context ‘tools of
active construction of knowledge structures’.
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